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INTRODUCTION 
 
Guided by the overarching goal of ensuring that students’ transition smoothly through critical junctures 
early in the education pipeline to college and career, the Diamond Educational Excellence Partnership 
(DEEP) has been providing, in collaboration with the San Diego Unified School District, a package of 
research-based early literacy supports to three elementary schools since the fall of 2013. These supports to 
Chollas-Mead Elementary, Johnson Elementary, and Horton Elementary are focused on ensuring that all 
children are able to read proficiently by the end of third grade. They include the formation of principal 
leadership networks and opportunities for principals and teachers to experience firsthand the work of 
high-performing urban schools; capacity-building for K-3 literacy teachers; in-classroom support from 
trained pre-service teachers; student-centered strategic engagement of parents; and a home-reading 
program for first graders and their parents. 
 
DEEP’s Early Literacy Supports for Diamond Community Schools brings together experts from San 
Diego State (SDSU) in the form of the National Center for Urban School Transformation (NCUST) and 
California Parent Center (CPC); the University of California, San Diego (UCSD) in the form of the 
California Reading and Literature Project (CRLP) and the Education Studies Department (ESD); and the 
national Raising a Reader (RAR) Program implemented with support from SDUSD’s Parent Outreach 
and Engagement Department. 
 
Together with these experts, DEEP is working to support a total of 1,081 students in grades K-3 at 
Chollas-Mead Elementary (with a total of 475 K-3 students), Johnson Elementary (with a total of 305 K-3 
students), and Horton Elementary (with a total of 301 K-3 students). 
 
Table	1:	Student	Enrollment	in	Elementary	Schools,	by	School	and	Grade	Served	
 

 Chollas-Mead Elementary Johnson Elementary Horton Elementary 

Kindergarten 125 77 72 
1st Grade 113 69 72 
2nd Grade 113 79 71 
3rd Grade 124 80 86 
TOTAL 475 305 301 

Source: DataQuest 
 
Ninety-two percent of all students (grades pre-K-5) at Chollas-Mead Elementary, 89% of the students at 
Johnson Elementary, and 73% of the students at Horton Elementary are eligible for free or reduced-price 
meals. Both Chollas-Mead Elementary and Horton Elementary are composed of mostly Hispanic and 
Latino students (84% and 89%, respectively), while Johnson Elementary has a high percentage of both 
Hispanic/Latino students (45%) and African American students (42%). 
 
Table	2:	Race/Ethnicity	of	K‐3	Students,	by	School	
 

 Chollas-Mead Elementary Johnson Elementary Horton Elementary 

Hispanic/Latino 399 84% 136 45% 267 89% 
American Indian 3 .6% 0 0% 0 0% 
Asian/Pacific Islander 27 6% 18 6% 14 5% 
African American 35 7% 129 42% 11 4% 
White 2 .4% 10 3% 1 .3% 
Two or more races 6 1% 9 3% 7 2% 
Not reported 3 .6% 3 1% 1 .3% 

Source: DataQuest 
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There are slightly more males than females across the four grades in all the schools, with males 
comprising almost 2/3 of the 1st grade class at Horton Elementary. The only exceptions are the third 
graders at Johnson and Horton Elementary, where females slightly outnumber males. 
 
Table	3:	Gender	of	K‐3	Students,	by	School	
 

 Chollas-
Mead 

Females 

Chollas-
Mead 
Males 

Johnson 
Females 

Johnson 
Males 

Horton 
Females 

Horton 
Males 

Kindergarteners 47% 53% 45% 55% 43% 57% 
1st Graders 49% 51% 48% 52% 36% 64% 
2nd Graders 49% 51% 49% 51% 42% 58% 
3rd Graders 45% 55% 51% 49% 52% 48% 

Source: DataQuest 
 
Each DEEP-partnered elementary school employs between two and five K-3 teachers per grade level. A 
detailed breakdown of the number of teachers by school and grade is presented below. 
 
Table	4:	Number	of	Teachers,	by	School	and	Grade	
 

 Chollas-Mead Elementary Johnson Elementary Horton Elementary 

Kindergarten 4 2 4 
1st Grade  5* 4 4 
2nd Grade 4 2 3 
3rd Grade 4 4 3 

Source: SDUSD Website 
* One of these 1st grade teachers is actually teaching a 1st/2nd grade class 
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PROGRAM GOALS 
 
In partnership with local organizations and elementary schools, DEEP has identified six key goals to drive 
its work for the 2013-2014 school year. These goals are as follows: 
 
Figure	1:	Goals	for	2013	DEEP	Work	
 

Goal 1 Support principals as instructional leaders in the provision of strong early literacy 
curriculum and instruction 

Goal 2 Support a corps of K-3 teacher-leaders and K-3 grade-level teams in providing strong 
literacy instruction 

Goal 3 Support a cohort of trained pre-service teachers to assist K-3 classroom teachers in 
providing individualized literacy instruction 

Goal 4 Equip schools to engage families in supporting the early literacy development of their 
children 

Goal 5 Ensure that families understand the importance of building a home routine for 
sharing and reading books 

Goal 6 Increase student proficiency in mastery of key literacy standards 

 
The following sections address services rendered and progress made with respect to each of the six goals. 
It is worthy of note that extenuating circumstances affected the ability of providers to support Horton 
Elementary because the school has had only an interim principal since September. Although teachers at 
Horton have been participating in CRLP training since August, work with the principal leadership and the 
school-family engagement team began fully in December following the appointment of a new principal. 
 
 
Goal 1: Support principals as instructional leaders in the provision of strong early literacy 

curriculum and instruction 
 
Organizational Provider: The National Center for Urban School Transformation (NCUST) aims to 
help school districts transform urban schools into places where all students achieve academic proficiency, 
evidence a love of learning, and graduate well prepared to succeed in post-secondary education, their 
workplace, and their communities. 
 
Services Rendered: As a DEEP partner, NCUST supports San Diego principals through monthly 
principal network meetings, monthly individual coaching sessions, and visits to a high-performing urban 
school in order to facilitate the replication of best practices across urban schools. 
 
Throughout Fall 2013, NCUST has facilitated the following activities: 
 Four principal network meetings (September 23, October 22, November 21, December 10) 
 Three one-on-one meetings with Johnson Elementary (October 31, November 22, December 16) 
 Three one-on-one meetings with Chollas-Mead Elementary (October 30, November 21, 

December 3) 
 One one-on-one meeting with Horton Elementary (December 16) 
 One visit to a high-performing urban school: C.J. Lauderbach Elementary (December 2) 
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Network Meetings. NCUST focused its September principal network meeting on introducing 
principals to the work of NCUST and the structure of monthly network meetings. Principals briefly 
reflected upon the new superintendent’s emphasis on positive deviance – the practice of building upon, 
and learning from, that which is already working well – and then conducted a walkthrough of several 
classrooms at Horton Elementary to look for evidence of strong teaching practices: clear objectives, 
rigorous instruction, and student engagement. The October principal network meeting focused on one 
guiding question, “What is the current status of systems and practices in place to determine what students 
need to know and be able to do to achieve mastery in literacy in grades K-3?”, while the November 
principal network meeting focused on a second guiding question, “What is the current status of systems 
and practices in place to determine if students have learned?” Discussions with principals and visits to the 
classrooms revealed that site-based common assessments are developed at school sites to determine the 
degree of student mastery of key concepts, and common assessments are aggregated by teachers to 
provide information on individual students. At the December principal network meeting, principals 
discussed the systems they used to conduct classroom visits, the frequency of the visits, and the 
effectiveness of the visits. They shared examples of checklists and teacher feedback forms with one 
another. 
 
Principal Coaching. One-on-one meetings with the principal of Chollas-Mead involved visits to 
classrooms to identify effective instructional practices that supported grade-level content standards in 
English language arts and mathematics. After classroom visits, discussions were held to determine the 
consistency of lessons being taught from class to class at each grade level, and to support the site work of 
creating a guaranteed and viable curriculum for each student. One-on-one meetings with the principal of 
Johnson Elementary provided a chance to visit classrooms and assess the number of classrooms that 
provided a stated lesson objective for the English language arts objective. The NCUST coach also 
discussed strategies for ensuring that the principal has adequate time to visit classrooms on a regular 
basis. The first one-on-one coaching meeting with the new principal at Horton did not occur until 
December 16, a few weeks after her appointment as principal. This first coaching session provided an 
opportunity for the new principal to walk through classrooms with the NCUST coach to begin to 
understand the state of teaching and learning at Horton. For a detailed overview of the focus of NCUST 
principal coaching at Chollas-Mead and Johnson elementary schools, please see Appendix A. 
 
High-Performing School Visit. The visit to an NCUST-award winning high-performing school, 
Lauderbach Elementary in Chula Vista, included a talk with principals and teachers on the elements of 
excellence at the school, as well as a walk-through of classrooms so that DEEP principals and teachers 
could observe the elements in action. The visit yielded ideas on how to deepen implementation of specific 
instructional practices. Chollas-Mead teachers decided to examine student work samples with a common 
rubric and anchor papers to calibrate quality work, which is what had been demonstrated at Lauderbach. 
Chollas-Mead had already set up cross-observations for teachers to observe one another’s lesson plans, 
provide observational feedback, and identify texts and supports for students, but Lauderbach provided an 
opportunity for Chollas-Mead to think about standardization in terms of lesson delivery. Johnson’s 
instructional leadership team began to develop lessons that support the K-3 CRLP foundational skills to 
share with staff. Although the level of rigor in the Lauderbach classroom might not have been uniformly 
high, the Johnson team had been impressed by the level of access the students had in every classroom. 
Lauderbach provided Johnson teachers with an example of teachers using a common text, and the 
Johnson principal aims to have her teachers working together in the manner she had observed at 
Lauderbach. At Horton, the principal and teachers will meet to share what they had learned during the 
visit. In the end, principals felt the visit was helpful because it carefully outlined and validated 
instructional practices by making them more transparent; the visit presented clear artifacts and an 
opportunity to calibrate across schools with multiple people who were thinking about the same goals. 
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Progress Toward Initial Outcomes 
 

INDICATORS 
DATA 

SOURCES 
BASELINE 

DATA COLLECTION
CHANGE 

When Who 

Evidence of viable 
curriculum in K-3 
literacy 

NCUST 
classroom 
observations; 
progress reports 

Site visit during 
network meeting 

10/22 NCUST 

 Chollas-Mead: Common core 
anchor standards are the focus for 
teacher collaboration meetings, 
but implementation is not yet 
consistent; common pacing is 
evident across grade-level 
classrooms 

 Johnson: Teachers are beginning 
to have conversations about 
implementing Common Core 
standards; collaboration meetings 
provide teachers time to plan for 
common pacing 

Evidence of regular 
common assessments 
and data analysis in K-
3 literacy 

NCUST 
classroom 
observations; 
progress reports 

Site visit during 
network meeting 

11/21 NCUST 

 Chollas-Mead: There is a strong 
collaborative structure to support 
teachers with planning and 
assessment. There are charts in 
the professional development 
room showing students’ academic 
progress and goals for each grade 
level. 

 Johnson: The principal will be 
leading the teachers in 
professional development 
sessions that will begin to define 
what a lesson that requires 
students to access complex text 
and find evidence for their 
thinking looks like 

 Horton: The new principal met 
with NCUST for the first time 
and will not officially assume 
responsibility for the school until 
December 4, 2013 

Evidence of teacher 
collaboration around 
SMART goals in K-3 
literacy 

NCUST 
classroom 
observations; 
progress reports 

 Ongoing NCUST  

Evidence of systems of 
intervention / 
enrichment in response 
to student data in K-3 
literacy 

NCUST 
classroom 
observations; 
progress reports 

 Ongoing NCUST  

Evidence of 
administrator time in 
K-3 classrooms and 
PLCs 

NCUST 
classroom 
observations; 
progress reports 

 Ongoing NCUST  

Evidence of 
instructional rounds 
focused on literacy 

NCUST 
classroom 
observations; 
progress reports 

 Ongoing NCUST  
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Goal 2: Support a corps of K-3 teacher leaders and K-3 grade-level teams in providing 
strong literacy instruction 

 
Organizational Provider: The California Reading and Literature Project (CRLP) provides high 
quality, standards-based teacher professional development in reading and academic language instruction. 
Through collaborative partnerships with schools and districts, CRLP supports and sustains continuous 
academic growth for students by developing teachings’ content knowledge and expanding their teaching 
strategies; supporting the effective use of state frameworks, standards, and instructional materials; 
focusing on academic English-language development; and creating a cadre of expert teacher leaders and 
university scholars to help translate educational policies into sound classroom practices. 
 
Services Rendered: Beginning as early as August 2013, CRLP has worked with K-3 teacher-leaders and 
teachers in local San Diego schools to provide training and support in reading and literacy instruction. 
Their trainings have included: 
 Three teacher leader training workshops (August 26 & 27, October 10, November 6) 
 Two teacher training workshops (October 9 & 10, November 6 & 7) 

 
Summer and Fall Training. The feedback from both the summer and the fall trainings has been positive. 
Twenty-four teachers and three principals attended the CRLP Summer Teacher Leader Training, 
which had an overall goal of preparing teacher leaders to support the professional learning process of 
colleagues as they deepened their knowledge and expanded their teaching repertoire of effective practices 
for CCSS literacy instruction in K-3. CRLP worked with each school to set site-specific goals on 
gathering student data and developing a common curriculum. Teacher leaders in attendance indicated an 
increase in both the average degree of understanding and the average readiness to implement on every key 
factor between the first day of training and the last day of training. 
 
Table	5:	Teacher	Evaluations	of	Summer	Workshops	
 

Degree of Understanding (1=Low, 4 = High)… First Day Last Day Change 

Components of Literacy Framework 3.17 3.68 +.51 
The Stage Model of reading acquisition 2.37 3.32 +.95 
Elements that impact listening and comprehension 3 3.53 +.53 
CCSS’ measure of text complexity 2.22 3.42 +1.2 
Strategies to support English Learners with the CCSS 2.68 3.63 +.95 
Role of teacher leader 1.74 3.63 +1.89 

 
Readiness to Implement (1 = Low, 4 = High)… First Day Last Day Change 

Components of Literacy Framework 3.11 3.53 +.42 
The Stage Model of reading acquisition 2.53 3.21 +.68 
Elements that impact listening and comprehension 3.11 3.37 +.26 
CCSS’ measure of text complexity 2.33 3.4 +1.07 
Strategies to support English Learners with the CCSS 2.68 3.57 +.89 
Role of teacher leader 1.79 3.53 +1.74 
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Teacher Leader Training. The October teacher leader 
training focused on site plans for implementing assessments 
from the results training. It provided instruction in 
organizing student data, administering assessments, 
collecting data, and performing analyses on the results. 
CRLP worked with the twenty-two teacher leaders in 
attendance to develop site-specific assessment plans for each 
school that involved tests such as the Basic Phonic Skills 
Test (BPST), Phonological Assessment, the Writing and 
Reading Assessment Profile (WRAP), and the 
Developmental Reading Assessment (DRA). 
 
The fifteen teacher leaders who attended the November 
teacher leader training learned about performance tasks: 
their selection, their administration, and their assessments. 
The teacher leaders were able to set up implementation plans 
for their respective school sites by grade level that involved 
foundational literacy skills. 
 
K-3 Teacher Training Workshops. Building off the 
teacher leader training workshops, the teacher training workshops offered by CRLP in October and 
November focused on capacity building for all K-3 literacy teachers, with one day devoted to 
Kindergarten and first grade teachers (for which 29 teachers were in attendance) and a second devoted to 
the second and third grade teachers (for which 24 teachers attended). The first workshop provided a 
literacy framework for choosing assessments and instruction, addressed the four main components of the 
CCSS foundational skills, and trained teachers in the administration and scoring of CRLP assessments. 

The second workshop concentrated on instructional principles, a system 
(the Star System) for planning whole-class and small-group 
differentiation, and four different levels of instruction in the sequence of 
word recognition/spelling strategy development. Overall, teachers gave 
high marks to the training workshops. Seventy-two percent of 
participants felt they had gained an increased understanding of the 
CCSS Foundational Skills and related instruction; ninety-two percent 
felt the content of the session was presented in a way that demonstrated 
how ideas could be put into practice; and ninety-two percent felt the 
workshop was worth attending. After the training, teachers were 
especially excited about incorporating direct phonics instruction, 
intervention groups, and word study lessons into their teaching (please 
see Appendix B for a complete summary of teacher feedback). 
 
In addition to written feedback on the workshops, DEEP interviewed 
teachers about the impact the CRLP training was having on the teaching 
and learning of literacy in the early grades. (Please refer to Appendix C 
for a complete set of teacher comments.) Although feedback was 
generally positive, teacher comfort with the training varied across sites. 
Teachers at Horton, for instance, mentioned students were scoring as 

“Instead	of	just	having	
a	broad	view	of	the	
class,	now	I	know	
exactly	what	each	
child	needs…	this	has	
been	very	informative	
and	makes	me	feel	as	
though	I	am	getting	
to	their	needs.”	

	
~	Teacher,	Horton	

Elementary	

“I’ve	heard	teachers	say	in	just	five	days,	‘I	am	seeing	a	difference	in	doing	this	with	this	group	of	kids…’” 
~	Teacher,	Chollas‐Mead	Elementary 

Whole	group	digraph	instruction	to	first	graders
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high as 90% or 100% on their assessments after just one week of 
teaching, but that some teachers felt they needed further 
instruction on how to teach what they were learning in the 
workshops to their students. At Chollas-Mead, teachers felt that 
their understanding of word study and sound acquisition was 
“exponentially raised” and that the workshop was “clear, easy to 
listen to, humorous, organized, and real.” A few felt that teachers 
felt “extremely overwhelmed” immediately after the training but 
that “people are starting to feel a lot more comfortable with it” 
after trying it out. 
 
In Chollas-Mead Elementary, teachers processed the learning 
from the training in their professional learning communities; those 
who felt overwhelmed had the help of literacy resource teachers 
who came in to do sample lessons. They discussed implications 
for practice, and lead teachers developed sample lesson plans for 
the teaching of key foundation skills and compiled them in binders 
for all K-3 teachers. Teachers at Chollas-Mead have begun to 
incorporate CRLP strategies into both whole group and small 
group instruction (see photos with captions). 

 
CRLP reported that Johnson teachers made good use of technology and visuals (such as boxes that were 
used in phonemic awareness routines), and that there was a lot of consistency in the content being taught. 
In addition, pacing was good; teachers had a good flow to the lessons that kept students active in their 
learning. CRLP suggested that in the future, Johnson teachers should make use of some of the materials at 
their disposal: planners to guide instruction, spelling-sound cards to teach consonant and vowel sounds, 
and copies of decodable texts for students to practice with. 
 
A few teachers from Horton Elementary School, which was 
still operating under an interim principal, shared that they 
struggle with the best way to implement practices most 
effectively at their school. They asked for more information on 
how to teach the phonics skills they were learning. In response, 
CRLP offered a teaching demonstration at Chollas-Mead 
Elementary, which it taped for use by teachers at other schools. 
The principal of Chollas-Mead also invited teachers from other 
schools to attend the model demonstration at her school. In this 
way, DEEP provided an opportunity for principals and partner 
organizations to network among themselves to align the literacy 
work with their professional and organizational needs. New 
practices appeared to be implemented most deeply at Chollas-
Mead Elementary where the professional learning community 
structures were most apt at adapting and monitoring their 
implementation. For a list of successes and challenges in 
implementing the fall training recorded by K-1 teachers at 
all three schools see Appendix D. 

  

Phonics	blending	work	with	kindergarteners	

Interactive	writing	lesson	with	
blending	words	
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Progress Toward Initial Outcomes 
 

INDICATORS 
DATA 

SOURCES 
BASELINE 

DATA COLLECTION 
CHANGE 

When Who 

Evidence of teacher 
knowledge of 
Literacy Framework 
and links to reading 
achievement, related 
CCSS, and ELD 
standards  

Workshop 
evaluations 

Teacher 
workshop 
evaluations 

11/6 & 11/7 CRLP 

 According to summer workshop 
evaluations, teacher understanding 
increased on every factor 

 According to the fall workshop, 
72% of teachers felt they had 
gained an increased understanding 
of CCSS skills 

Evidence of teacher 
knowledge in 
assessing student 
skills to determine 
literacy gaps 

Teacher 
surveys; 
workshop 
evaluations 

Teacher 
survey; 
teachers 
workshop 
evaluations; 
walkthroughs 

11/6 & 11/7 
 

1/23 & 1/28 
CRLP 

 Horton reported assessing students 
(and some were scoring as high as 
90% or 100% after a week of 
learning) and Chollas-Mead was 
able to align implementation with 
the instructional level of the 
students 

Evidence of teacher 
knowledge of 
instructional routines 
associated with each 
component of the 
Literacy Framework 

Lesson plans     

Evidence of teacher 
administration of 
assessments and use 
of data to plan and 
implement small 
group instruction 

Assessments     

Evidence of teacher 
collaboration in 
literacy lesson 
planning 

PLC meeting 
notes; 
reflection of 
practice during 
PLCs and 
monthly 
meetings; 
walkthroughs 

Walkthroughs 1/23 & 1/28 CRLP 

 Chollas-Mead teachers worked 
together in professional learning 
communities and put together 
binders of sample lesson plans for 
the teaching of key foundational 
skills 

Evidence of 
implementation of 
instructional routines  

Teacher 
surveys; 
walkthroughs; 
teacher 
observations 

Teacher 
surveys; 
walkthroughs 

11/6 & 11/7 
 

1/23 & 1/28 
CRLP 

 When some teachers reported 
feeling overwhelmed, CRLP 
provided extra help in the form of 
resource teachers and teaching 
demonstrations 

Evidence of teacher-
leader support 

Workshop 
evaluations; 
pre-reading 
survey; goal 
setting 

Pre-workshop 
evaluation; 
pre-reading 
survey 

8/26 & 8/27 
 

10/10 & 
11/7 

CRLP  92% of teachers felt like the 
workshops were worthwhile 
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Goal 3: Support a cohort of trained pre-service teachers to assist K-3 classroom teachers in 
providing individualized literacy instruction 

 
Organizational Provider: UCSD’s Education Studies Department (UCSD’s ESD) focuses on the 
critically important goal of collaboratively transforming education systems to better serve all students, 
especially those from under-resourced and underserved communities. ESD’s expressed mission is to 
address disparities in opportunity provision and outcomes, and its academic program therefore combines 
research and practice to prepare its students for teaching, leadership, research, and community 
engagement. Students learn research-based practices that enable them to be highly effective and reflective 
teachers, leaders, and researchers. 
 
Services Rendered: In collaboration with DEEP, UCSD’s ESD has provided the following services thus 
far: 
 Training for a UCSD faculty member (October and November) 

 
Training for a UCSD faculty member who teaches language arts methods was provided during a two-
day training session at UCSD’s ESD in October and November. Instruction to UCSD student teachers 
will begin in January with instruction aligned to CRLP’s professional development. The principal at 
Chollas-Mead Elementary has identified four potential teachers to host the student teachers (three of 
whom are part of the K-3 cohort, and a fourth is a fifth grade teacher) and is currently working with the 
district to ensure those teachers are eligible to participate according to district protocol. Collaboration 
around instruction will not begin until March 2014, prior to student teachers’ work at Chollas-Mead. 
 
Progress Toward Initial Outcomes 
 

INDICATORS 
DATA 

SOURCES 
BASELINE 

DATA COLLECTION 
CHANGE 

When Who 

Evidence of 
student teacher 
knowledge on 
planning literacy 
lessons and 
assessments using 
CRLP template 

Evaluation of 
student teacher’s 
structured 
observation  

Evaluations Winter 2014 CRLP  

Evidence of 
student teacher 
ability to plan 
literacy lessons 
and assessments 
using CRLP 
template 

Structured 
observations by 
teacher and 
professor; 
summative 
evaluation of 
instruction 

Structured 
observations; 
evaluations 

Spring 2014 

Cooperating 
teacher, 
professor, 
CRLP 
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Goal 4: Equip schools to engage families in supporting the early literacy development of 
their children 

 
Organizational Provider: San Diego State University’s California Parent Center (SDSU’s CPC) 
seeks to build the capacity of families, educators, and community partners to advance the education of 
children together. CPC is structured to engage partners who have the shared responsibility for improving 
education – families, schools, districts, county offices of education, the University, and the broader 
community, including community and faith-based organizations and businesses – to work together from 
children’s birth through all levels of their education to enhance their development, close the achievement 
gap, and ensure graduation with college and career options. 
 
Services Rendered: During Fall 2013, SDSU’s CPC organized and implemented the following: 
 One “Summer School” training for the family engagement teams from all three schools 

(August 23) 
 Three monthly meetings with Chollas-Mead Elementary (September 23, October 7, 

November 13) 
 Three monthly meetings with Johnson Elementary (September 12, October 3, December 5) 

o Three sub-committee meetings with Johnson Elementary (September 27, October 8, 
October 16, December 19) 

o One Common Core Parent event (October 24) 
 One monthly meeting with Horton Elementary (September 10) 

 
Summer Training. The focus of the “Summer School” for the family engagement teams was to form 
a partnership team for each of the three schools and begin a planning process to support student literacy 
skill development and increase family engagement. Participants received a training binder that included 
research linking family engagement to increased student achievement, information about seven types of 
parental involvement, and best practices/resources for connecting families to literacy. In addition to 
training binders, all teams were provided with a “toolbox” to facilitate their meetings, which included: 
CDs of all handouts in both English and Spanish to conduct their meetings; role cards with explanations 
of roles for a meeting facilitator, time keeper, and recorder; a binder for collecting team artifacts; an 
(optional) activity calendar for planning; and pens, markers, stickies, and other office supplies for team 
meetings. By the end of the training, 100% of the participants felt they had a very high degree of 
understanding of how family engagement matters to student achievement, and all but one person 
understood the benefits of a partnership for aligning family engagement efforts with academic goals. Over 
90% of parents felt they had a very high degree of understanding the role of the teams in supporting 
student achievement. However, parents were not as confident in their abilities to implement a team 
charter or develop a partnership plan. 
 
Table	6:	Parent	Feedback	on	CPC	Training	
 

 Very 
High

High Low 
Very 
Low

Degree of understanding how family engagement matters to student achievement 
13 

(100%) 
0 

(0%) 
0 

(0%) 
0 

(0%) 
Degree of understanding the benefits of a non-traditional partnership aligning 
family engagement efforts with academic goals 

12 
(92%) 

0 
(0%) 

1 
(8%) 

0 
(0%) 

Degree of understanding the role of the school-family engagement team in 
supporting student achievement 

12 
(92%) 

0 
(0%) 

0 
(0%) 

1 
(8%) 

Ability to implement a team charter 
9 

(69%) 
4 

(31%) 
0 

(0%) 
0 

(0%) 

Ability to develop a partnership plan that provides opportunities to work together 
7 

(54%) 
5 

(38%) 
1 

(8%) 
0 

(0%) 
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Team Meetings. All teams began their first scheduled team meetings with good representation from the 
school staff and parents. Staff participation has been very steady but more support/discussion is needed to 
help parents define the roles they want to assume and to assist parents to be active and productive team 
participants over time. 

 
Monthly meetings with Chollas-Mead Elementary 
have led to a decision to focus efforts on engaging 
families of kindergarten students (in addition to the 
families of first grade students who are working 
with Raising a Reader). This plan is still in its 
nascent stages, but new efforts are being focused on 
building an outreach strategy due to low family 
turnout in the literacy support programs. CPC is 
assisting the team in developing a plan to reflect the 
activities and strategies that now being 
implemented. 
 
The Johnson Partnership team planned and 
implemented a Common Core Parent Evening 
during three sub-committee meetings. Using the 
Outreach Plan sheet from the August training to 

brainstorm and incorporate new outreach strategies, the Johnson team put together an event that 
incorporated music, a slide show presentation, and learning activities. Sixty-two parents attended this 
event, which is a marked improvement compared to past events: the highest numbers of attendance for 
curriculum-focused events during the previous year had been 10-12 parents. The Johnson partnership 
team reported positive informal comments from parents after the Common Core Parent Evening, which 
included several people asking when there would be other parent activities. Written evaluations indicate 
that parents enjoyed the evening, which included a hands-on problem activity that demonstrated some of 
the new Common Core State Standards across grade levels, and participants felt they walked away with a 
better understanding of CCSS as well as materials to use at home. One hundred percent of parents found 
the event useful; ninety-four percent of parents strongly felt they had received specific information about 
community resources to assist child literacy; and eighty-eight percent strongly felt they had received 
specific ideas about how to support their child’s learning at home. As a result of the workshop, parents 
mentioned they would teach their child using open-ended questions; read more about Common Core and 
implement it; and instruct their child on critical thinking skills (please refer to Appendix F for a complete 
summary of the workshop evaluations). 
 
Reflections on Engaging Families. Upon further 
reflection at both Chollas-Mead and Johnson 
Elementary Schools, parents are realizing that the 
barrier for family engagement is not a lack of 
literacy programs or staff unwillingness to 
welcome families, since there is good access to 
resources, support from the District-level family 
engagement staff, and caring teachers and staff to 
serve on the teams. The issues involve some 
common barriers to engaging families: family 
availability, and few ongoing structures/strategies 
for developing parent leadership for family 
engagement efforts. The use of traditional 
outreach methods may not be as useful in 

Family	Engagement	Team	at	Chollas‐Mead	Elementary	

Family	Engagement	Team	at	Johnson	Elementary	
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establishing a climate of parent support at these schools. With information from the August training and 
guided discussions/brainstorming with CPC at team meetings, parents came up with several new outreach 
and welcoming strategies to further engage parents and families in literacy activities, such as: parent 
volunteers agreeing to do “hand-in-hand” distribution of flyers to parents before and after school; teachers 
identifying students and families to receive personal phone calls to invite them to the activity; teachers 
volunteering to participate and plan the evening; incentives for students to encourage them to invite their 
parents; and recruiting greeters to welcome families as they arrive. 
 
Progress Toward Initial Outcomes 
 

INDICATORS 
DATA 

SOURCES 
BASELINE 

DATA COLLECTION
CHANGE 

When Who 

Evidence of strong 
team structures 

Progress reports; 
CPC training 

CPC Training 
feedback 

8/23 
CPC & 
Partnership 
Team 

 100% of parents had a very 
high degree of understanding 
how family engagement 
matters to student 
achievement 

 92% understood the benefits 
of a partnership aligning 
family engagement efforts 
with academic goals 

Evidence of focus on 
early literacy 

Workshops and 
events 

Common Core 
parent feedback 

10/24 
Johnson 
Partnership 
Team 

 Of their own initiative, 
parents organized an event 
focused on early literacy: the 
understanding of Common 
Core Standards 

Evidence of improved 
outreach 

Attendance 
sheets at 
workshops and 
events 

Common Core 
parent feedback 

10/24 
Johnson 
Partnership 
Team 

 62 parents attended the 
Common Core event, 
compared to 10-12 parents 
attending curriculum-focused 
events last year 

Evidence of growth in 
parent knowledge / 
skills related to early 
literacy 

Feedback from 
workshops and 
events; focus 
groups; surveys 

Common Core 
parent feedback 

10/24 
Johnson 
Partnership 
Team 

 94% of parents strongly felt 
they had learned about 
community resources to 
assist child literacy 

 88% strongly felt they had 
learned specific ideas to 
support their child’s learning 
at home 

 Parents were able to list 
concrete changes they were 
planning to implement as a 
result of the workshop 

Evidence of changes in 
family literacy support 
in the home 

Focus groups; 
surveys 
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Goal 5: Ensure that families understand the importance of building a home routine for 
sharing and reading books 

 
Organizational Provider: Raising a Reader (RAR) is an early literacy and family engagement program 
for children ages 0-8 that helps families develop book-sharing routines with their child. Through a 
network of more than 2,500 community partners (school systems, libraries, community agencies, and 
others) across thirty-two states, RAR has helped more than 900,000 families build and sustain reading 
routines in their homes, with special attention to those who are living at or below the poverty level and/or 
English Language Learners. The SDUSD’s Parent Outreach and Engagement Department is the DEEP-
implementing partner for RAR. In close collaboration with the school sites, this department is 
implementing the program for all first graders and their families. 
 
Services Rendered: During Fall 2013, the SDUSD Parent Outreach and Engagement Department has 
been preparing for the Bookbag Exchange program. Materials for the RAR program were ordered 
December 9 - 18, and the District expects the materials to be delivered one month from the time payment 
has been received. The Parent Outreach and Engagement Department has also provided training for 
parents and teachers in the form of the following workshops: 
 Teacher training (October 7 [Johnson], October 8 [Chollas-Mead], October 14 [Horton]) 
 Kick-off training for kindergarten parents (September 12 & 13 [Horton], September 25 & 26 

[Chollas-Mead])  
 Kick-off training for 1st grade parents (October 9 [Johnson], November 4 & 5 [Horton and 

Chollas-Mead]) 
 Great Beginnings Workshop #1: Very Important Parent (October 18 [Johnson], October 21 

[Horton], November 4 [Chollas-Mead], November 8 [Johnson]) 
 Great Beginnings Workshop #2: Homework (November 15 [Johnson], November 18 [Horton], 

December 2 [Chollas-Mead]) 
 Great Beginnings Workshop #3: Reading (December 9 [Horton]) 

 
Teacher Training. At the teacher training sessions, which were attended by three-to-six teachers from 
each school, district staff members shared a presentation that outlined the goals and objectives of RAR, 
provided tips and benefits of implementation, and gave a brief outline of the responsibilities of both the 
families and the teachers. 
 
Parent Training. These events have allowed parents the opportunity to share their experiences of reading 
at home (including when and where they read aloud to their children, the types of questions they asked, 
and the degree to which their children enjoyed the books), and to make connections with the stories their 
children were learning in the classroom. 
 
Attendance at the kindergarten and first grade events have varied from six participants (at Horton’s 
kickoff event for 1st grade parents) to forty-three participants (at Chollas-Mead’s kickoff event for 
kindergarten parents), and attendance at the Great Beginnings workshops have varied from one 
participant at Chollas-Mead’s homework workshop to thirty participants at Horton’s VIP workshop 
(Johnson had three participants). In order to increase parent participation, the schools and the district have 
made efforts to send reminder flyers (which are available in both English and Spanish), make reminder 
phone calls to every parent, schedule meetings at convenient times, and provide interpretation, childcare, 
and snacks during events. While RAR is committed to strengthening recruitment efforts by putting 
together a recruitment team with a toolkit during key times (before and after school, and/or minimum 
days) to recruit parents, they have recently shifted efforts from evening workshops to additional morning 
workshops in an effort to accommodate more families. 
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As part of the DEEP initiative to bring together community partners to network and support one another 
in their common pursuit of K-3 literacy for DEEP schools, RAR and CPC have begun working together 
to support each other’s parent events. RAR and CPC are brainstorming tactics to increase parent 
attendance at their respective events, including leveraging the parent volunteers from CPC teams to raise 
awareness of, and participation at, RAR workshops. A meeting has been scheduled for January 17 for 
CPC teams to learn about RAR events. 
 
Progress Toward Initial Outcomes 
 

INDICATORS 
DATA 

SOURCES 
BASELINE 

DATA COLLECTION 
CHANGE 

When Who 

Evidence of focus on 
early literacy 

Observation 
during bag 
rotation; event 
feedback 

  RAR 
 RAR has provided several 

workshops focusing on 
homework and reading  

Evidence of improved 
outreach 

Event feedback; 
site evaluation 
rubric; teacher 
focus group 

  RAR 

 As attendance began to 
drop off, RAR added 
morning workshops, sent 
reminder phone calls and 
flyers, and provided 
interpretation and childcare 
during events to increase 
attendance 

Evidence of growth in 
parent knowledge / 
skills related to early 
literacy 

Event feedback; 
parent surveys; 
parent focus 
group 

  RAR  

Evidence of changes in 
family literacy support 
in the home 

Event feedback; 
parent surveys; 
parent focus 
group 

  RAR  

 
 
Goal 6: Increased student proficiency in mastery of key literacy standards 
 
Establishing a Baseline. DEEP partner schools compiled results from several assessments that will serve 
as baselines for measuring student progress in improving literacy skills. Teachers evaluated students on 
their mastery of key literacy standards via the Writing and Reading Assessment Profile (WRAP), the 
Developmental Reading Assessment (DRA), and CRLP scores such as the Basic Phonics Skills Test 
(BPST) and the Oral Blending Test. 
 
Teachers administered the WRAP and the DRA tests on October 31; kindergarteners and first graders 
took the WRAP, and second and third graders took the DRA. These WRAP and DRA scores correspond 
to Instructional Reading Levels specified in SDUSD’s Instructional Reading Levels Correlation Chart. 
Teachers administered CRLP tests on November 6 and 7. These tests measured students’ grasp of oral 
blending skills (for kindergarteners) and reading comprehension, irregular words recognition, and basic 
phonics skills (grades 1-3). Not all scores were available right away; Johnson Elementary’s third graders, 
for instance, have not yet completed testing on the DRA, and Horton Elementary has not had a chance to 
test their kindergartners on their Oral Blending skills. 
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Observations about the Data. Of the students for whom DRA and WRAP data are available, the 
baseline percentage of students reading at grade level at the beginning of the school year decreases as the 
grade increases. For example, although 90% of the students were reading at grade level in kindergarten, 
this percentage drops to 54% for students in first grade. The percentage continues to drop in second grade 
(to 20%) and further still in third grade: by the beginning of third grade, only 13% of students are reading 
at grade level, while the remaining 87% of students were reading at a level below grade level. It is 
important to note that each grade level represents a different cohort of students – the data are not tracking 
the same children over time. 
 
Table	7:	Student	Reading	Levels	Across	All	Schools,	by	Grade1	
 

 
Although the WRAP and DRA scores provide an idea of students’ reading levels, the BPST gives parents 
and teachers a more nuanced understanding of the literacy skills students already grasp and the phonics 
skills with which they continue to struggle. The BPST tests students’ ability to match phonemes with 
graphemes and assesses their ability to blend words with short vowels, final “e”, long vowels, other vowel 
digraphs, and “r” controlled vowel patterns. Ideally, over time, students will move from mastering 
phonics skills on the left side of Table 8 (“Consonant Vowel”, “Consonant Digraphs”, etc.) towards 
learning some of the more complicated phonics skills on the right side of the table (“Other vowel 
digraphs”, “Inflections”, etc.). 
 
  

                                                      
1 The kindergarten data might be skewed high because (1) the Instructional Reading Levels Chart does not provide a level in 
which students can be “Below grade level”, and (2) a couple of teachers still need to clarify their scoring methods  

9%

90%

1%
Kindergarten

Below

Grade Level

Above

41%

54%

3%
1st Grade

Below 

Grade Level

Above 

52%

20%

28%

2nd Grade

Below 

Grade Level

Above

87%

13%

0% 3rd Grade

Below

Grade Level

Above
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Unsurprisingly, the largest percentage of first graders (37%) is solidly located on the left side of the table 
– these students are still learning to read “consonant-vowel” combinations. The largest percentage of 
second graders is a bit farther to the right of the first graders – 30% of second graders are currently 
learning to recognize the final “e” in words. Although a similar percentage of third graders (27%) is also 
at this stage, more than half the third graders (56%) have progressed past this stage, with a full 26% 
learning to recognize inflections.  
 
Table	8:	BPST	Scores	for	All	Students,	by	Grade	

 
 
With the help of DEEP partner organizations, students should increase not only their instructional reading 
level by the end of the year, but also their grasp of the important phonics concepts presented along the 
CRLP’s literacy continuum. In order to measure student outcomes, teachers will continue to assess 
students at key points during the year using various tools. Information about student progress will include 
quantitative data in the form of standardized tests, as well as qualitative data gathered through focus 
group with teachers regarding changes in the quality of student work.  
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10%
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12%

4%

16%
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5% 13% 18%
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8%
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Progress Toward Initial Outcomes 
 
Table	9:	Measuring	Student	Outcomes	
 

DATA SOURCES BASELINE GOALS 
DATA COLLECTION 

CHANGE 
When Who 

DRA/WRAP 
Instructional 
Reading Levels 

Show increase in 
scores 

11/2013 
 
Re-test: 
6/2013 

Principals 

BASELINE: 91% of 
kindergarteners, 57% of 1st 
graders, 48% of 2nd graders, and 
13% of 3rd graders were reading 
at or above grade level 

BPST/Irregular 
Words Test  
(Grades 1-3) 

Foundational 
Skills 

Students master 
more phonics 
skills and move 
along to the right 
of the CRLP 
continuum 
(instructional 
sequence and 
mastery of 
phonics based on 
core ELA 
program) 

11/2013 
 
Re-test: 
February or 
March 2014 

Principals 

The greatest percentage of 1st 
graders were able to identify 
consonant vowels, and the 
greatest percentages of both 2nd 
and 3rd graders were working on 
their final “e”s  

Irregular Words 
Test (Grades 1-3) 

Foundational 
Skills 

Students master 
more irregular 
sight words 
according to 
grade level 
expectations 

11/2013 
 
Re-test: 
February or 
March 2014 

Principals  

Oral Blending Test 
(Kindergarten) 

Foundational 
Skills 

Students master 
more blending 
skills and begin 
to use those in 
reading 
decodable words 

11/2013 
 
Re-test: 
February or 
March 2014 

Principals  

District 
Benchmarks 

Performance 
Assessment 
(Comprehension) 

Demonstrate 
increase in scores

12/2013 
 
Re-test? 

Principals  

Focus Groups 
Teacher focus 
groups 

Capture impact 
on students and 
teachers 

Spring 2014 Teachers  
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PARTNER COLLABORATION 
 
In order to connect the work across providers (NCUST, CRLP, UCSD ESD, CPC, SDUSD Parent 
Outreach and Engagement (RAR), stakeholders (principals, teachers, parents, and students), and schools 
(Chollas-Mead, Johnson, and Horton elementary schools), DEEP convened partner principals and 
providers every two months. Partner meetings occurred on August 16, October 22, and December 3. 
DEEP uses a set of guiding questions it regularly asks participants to address. These questions include: 
“What do we want students to know and be able to do?”; “How will we know if they’ve learned it?”; 
“How will we provide first-taught instruction so that children are likely to learn the first time they are 
taught?”; and “What will we do to support students who have not learned and those who are ready for 
greater challenge?” DEEP has also developed the dashboards that appear in the Program Outcomes tables 
presented above to monitor progress toward anticipated outcomes. Dialogue during these collaborative 
meetings emphasizes the status of services being rendered and progress being made toward objectives. 
Providers use these opportunities to think about ways to connect the work and reinforce each other’s 
work, as well as to brainstorm about challenges. As a result, NCUST’s work with principals has focused 
on the systems and practices they are putting in place to ensure that CRLP training is deeply implemented 
and monitored. CRLP is also working with principals to ensure that their work is supported in 
professional learning communities. Finally, CPC is concentrating its efforts on focusing parent teams on 
engaging parents around supporting their children’s early literacy skills, thereby reinforcing the work that 
CRLP is doing with teachers. 
 
One of the immediate challenges is the absence of standardized tests this school year by which to measure 
student progress within and across schools. Although SDUSD will administer a district benchmark in 
December, these scores will not be made public, and it is uncertain when additional tests will be 
administered. As a result, DEEP will rely solely upon DRA, WRAP, and CRLP assessments and 
qualitative sources of data to measure changes in students’ literacy skills. Another challenge relates to the 
difficulty in getting parents to attend training events. As mentioned above, partners are continually 
discussing ways they can collaborate and modify their work to overcome these obstacles. 
 
 

CONCLUSION 
 
The Diamond Educational Excellence Partnership’s Early Literacy Supports to Diamond Community 
Schools represents a promising collaborative effort that brings together the expertise of district, 
university, and community organizations to support early literacy teaching and learning in three 
southeastern San Diego elementary students. As reported, all partners are making progress in providing 
services specified in the original proposal to funders. These services encompass teacher training, family 
engagement team training, and parent training, as well as principal networks and coaching. Each of these 
investments is directed toward improving the capacity of key stakeholders to support children’s early 
literacy development. This report captures some of the initial progress in building the capacity of 
principals, teachers, families, and students. DEEP has collected initial baseline data on student 
performance against which it will measure future progress. Subsequent reports will focus on students’ 
participation in RAR, as well as changes in their performance on standardized tests (DRA, WRAP) and 
CRLP assessments; DEEP’s analysis will also include teacher observations of changes in the quality of 
student work. Finally, the DEEP early literacy partners have created a supportive network for students to 
continue to grow in their literacy skills and to be fully proficient in reading by the end of third grade. 
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APPENDIX A: 
FOCUS OF NCUST PRINCIPAL COACHING 

 
STATUS OF SYSTEMS AND PRACTICES AT JOHNSON FOCUSED ON: 

 
WHAT STUDENTS KNOW AND ARE ABLE TO DO? 
 

System/Practice Status at Johnson Principal Coaching Goal 
K-3 teachers have identified priority CCSS in ELA and a 
schedule for teaching them throughout the school year 

Teachers are focusing on writing clear learning objectives for 
lessons in ELA 

Support the principal in conducting regular classroom visits to 
determine lesson consistence across grade level teams. 

K-3 ELA teachers use CCSS to identify lesson objectives and 
evidence of mastery  

Teachers have participated in staff development sessions to 
become familiar with the shifts that are required in 
instructional practice to ensure that students are successful with 
the common core standards.  

Support principal in coaching teachers in developing quality 
objective driven lessons that will result in student mastery of 
lesson concepts. 

K-3 ELA lesson objectives are aligned to standards Teachers have collaborated with grade level teams to plan 
lessons that require students to participate rigorous lessons that 
meet the common core standards. 

Support principal in recognizing and celebrating powerful 
lessons.  Assist principal in developing systems that strengthen 
teacher collaboration. 

K-3 ELA lesson activities are designed to lead students to 
mastery 

Teachers have participated in staff development that assists 
them in designing lessons that will lead students to mastery. 

Support principal in coaching, modeling, and developing 
quality objective driven lessons that will result in student 
mastery of lesson concepts. 

Lessons require students to analyze, apply, construct, debate, 
discuss, explain, model, and/or otherwise demonstrate their 
mastery of the critical content, beyond simple recall. 

Teachers have participated in staff development sessions that 
explore activities that require students to develop critical 
thinking. 

Support the principal in conducting regular classroom visits to 
determine which lessons require students to develop critical 
thinking skills.  

 
HOW WILL WE KNOW THAT STUDENTS HAVE LEARNED? 
 

System/Practice Status at Johnson Principal Coaching Goal 
K-3 ELA teachers have developed and rely upon common 
assessments in ELA 

Teachers collaboratively examine common assessment data, 
including student work to identify strengths, weaknesses, and 
improvements in instruction 

 

K-3 ELA teachers collaboratively examine common 
assessment data, including student work to identify strengths, 
weaknesses, and improvements in instruction 

Teachers develop common assessments such as, exit slips, 
quick writes, and district benchmarks, as they become 
available. 

Support the principal in developing a system that capitalizes in 
the use of site based common assessments. 
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HOW WILL WE PROVIDE FIRST TAUGHT INSTRUCTION SO THAT CHILDREN LEARN THE FIRST TIME THEY ARE TAUGHT? 
 

System/Practice Status at Johnson Principal Coaching Goal 
K-3 have regular and frequent opportunities to plan together 
for teaching   

Teachers have weekly planning sessions. 

 

Teachers are focusing on writing clear learning objectives for 
lessons in ELA. 

Support the principal in conducting regular classroom visits to 
determine lesson consistence across grade level teams. 

K-3  teachers believe that it is their responsibility to get all 
students to master critical content - to ensure that students 
learn, absorb, understand and apply the specific objective of 
each lesson.  

Teachers are acquiring skills to deliver lessons that state a clear 
learning objective. 

Support the principal in conducting regular classroom visits to 
determine lesson that state a clear learning objective. 

The school has identified one, two, or (at most) three major 
research-based instructional practices that they are committed 
to improving. 

  Teachers and administrator have identified student 
engagement and having a clear and explicitly stated purpose 
for learning as our instructional practice work this year. 

Support the principal in planning professional development 
and providing coaching sessions to teachers that are likely to 
promote implementation of specific instructional practices in 
classroom lessons. 

All teachers have received job-embedded professional 
development/coaching that provides extensive opportunity to 
learn about the specific instructional practices they are 
committed to improving. 

Teachers have participated in CRLP trainings and will visit 
Chollas/Mead to join in on grade level planning sessions. 

Support the principal in planning professional development 
and providing coaching sessions to teachers that are likely to 
promote implementation of specific instructional practices in 
classroom lessons. 

Teachers receive regular feedback on their practice, including 
their areas of strength and weakness related to the specific 
instructional practices ,and the opportunity to ask questions 
and receive support. 

The principal provides written and/or oral feedback after 
classroom visits.  The principal has developed a schedule to 
observe each K-3 teacher delivering CRLP lessons. 

Support the principal in planning professional development 
and providing coaching sessions to teachers that are likely to 
promote implementation of specific instructional practices in 
classroom lessons. 

 
HOW TO WE SUPPORT STUDENTS WHO STRUGGLE (OR ARE READY FOR GREATER CHALLENGE)? 
 

System/Practice Status at Johnson Principal Coaching Goal 
Systems are in place to address the needs of students who are 
not evidencing adequate progress, even with improved regular 
classroom instruction.  

During PLC time, teachers bring the above mentioned data in 
addition to Power Hour intervention data to PLC in order to 
plan for next steps, such as small group instruction, and to 
move students into or out of Power Hour intervention groups.  
Small group instruction, pull out support in ELA, Power Hour 
deployment in power hour to meet the needs of all levels of 
learner a, student study team process.  

Support the principal in planning professional development 
and providing coaching sessions to teachers that are likely to 
promote implementation of specific instructional practices in 
classroom lessons. 

Administrators structure their days so that they spend at least 
two hours a day visiting classrooms, observing instruction, and 
talking with teachers about instructional practices. 

The principal has created systems to allow for concentrated 
time to visit classrooms. 

Support the principal in conducting regular classroom visits to 
determine effectiveness of teacher collaboration and planning. 

Multiple systems ensure that parents receive information in a 
timely manner about opportunities, issues, and requirements 
that influence their children’s learning in ELA.  As well, 
systems encourage parents to provide input and feedback on a 
vast array of topics that influence their child’s education.      

Parents receive messages via fliers, parent meetings, Ed 
Connects and district trainings from Project Ujima and Parent 
University and from site teachers. The parent involvement 
committee plans our curriculum community nights and our 
Content Parent information nights such as the one done in the 
Fall on Common Core. 
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STATUS OF SYSTEMS AND PRACTICES AT CHOLLAS/MEAD FOCUSED ON: 
 
WHAT STUDENTS KNOW AND ARE ABLE TO DO? 
 

System/Practice Status at Chollas/Mead Principal Coaching Goal 
K-3 teachers have identified priority CCSS in ELA and a 
schedule for teaching them throughout the school year 

Each grade level has created a curriculum map to identify 
when standards are to be taught, when they are to be taught and 
what assessment will be use.   

Support principal to identify lessons to determine the 
implementation of the curriculum map across each grade 
levels. 

K-3 ELA teachers use CCSS to identify lesson objectives and 
evidence of mastery  

During weekly grade level planning teachers discuss what is to 
be taught and identify the objectives to be mastered for each 
lesson.  In addition the teachers determine if their lessons are 
rigorous to meet the common core standards.   Rigor is 
determined through a Bloom’s Taxonomy lens and proficient 
student work samples. 

Support principal by attending grade level planning sessions to 
determine the rigor of the lessons. 

K-3 ELA lesson objectives are aligned to standards  Once a month teachers in the same grade level participate in 
lesson study sessions that assist them in determining if the 
lesson being taught is aligned to standards as well as develops 
teacher efficacy and pedagogy around common practices. 

Support principal by attending lesson study sessions.  Observe 
the lesson to determine the rigor of the lesson. 

K-3 ELA lesson activities are designed to lead students to 
mastery 

Lesson planning collaboration, and weekly grade level 
planning session provide time for teachers to plan lessons that 
lead students to mastery.  Lesson study sessions help teachers 
determine if students have reached mastery of the lesson. 
Common pacing and common deadlines are established to 
measure student learning.  

Support principal by attending grade level planning sessions to 
determine the rigor of the lessons. 

Lessons require students to analyze, apply, construct, debate, 
discuss, explain, model, and/or otherwise demonstrate their 
mastery of the critical content, beyond simple recall. 

Teacher lesson studies, and regular planning sessions provide 
time for teachers to plan lessons that require students to 
develop skills in critical thinking.  Regular principal visit to 
classroom provides evidence of the success of students’ use of  
critical thinking skills.  Student artifacts are posted and made 
public for staff and community.  

Support principal by attending lesson study sessions.  Observe 
the lesson to determine the rigor of the lesson, and the match to 
the common core standards. 

 
HOW WILL WE KNOW THAT STUDENTS HAVE LEARNED? 
 

System/Practice Status at Chollas/Mead Principal Coaching Goal 
K-3 ELA teachers have developed and rely upon common 
assessments in ELA 

Chollas Mead is dedicated to providing a common viable 
curriculum through meta-cognition writing strategies, modeled 
writing, and partner talk.  

Support principal by joining her in classroom visitations to 
determine the consistency of the common curriculum across 
classrooms and grades. 

K-3 ELA teachers collaboratively examine common 
assessment data, including student work to identify strengths, 
weaknesses, and improvements in instruction 

Teacher planning provides time to review common assessment 
data, and review student work such as writing assignments. 
During these sessions teachers identify students who are in 
need of extra support.  A system is developed to provide 
intervention time for students in need.  Additionally, common 
agreements are made to support CORE learning that provides 
scaffolds and supports for students. i.e. Graphic Organizers, 
Teacher Models, Group Work. 

Support the principal by attending collaborative sessions while 
teachers are review current data.  Support the staff in 
determining students strengths and weaknesses and suggest 
systems that will address the students’ needs. 
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HOW WILL WE PROVIDE FIRST TAUGHT INSTRUCTION SO THAT CHILDREN LEARN THE FIRST TIME THEY ARE TAUGHT? 
 

System/Practice Status at Chollas/Mead Principal Coaching Goal 
K-3 have regular and frequent opportunities to plan together 
for teaching   

Each grade level has weekly planning which includes an ILT 
developed protocol to guide the work.  Every 4th week a full release 
day is provided.  This full day focuses on common core 
planning/essential standards and includes a lesson study. 

Support principal by joining her in classroom visitations to 
determine the consistency of the common curriculum 
across classrooms and grades. 

K-3  teachers believe that it is their responsibility to get all 
students to master critical content - to ensure that students 
learn, absorb, understand and apply the specific objective of 
each lesson.  

Teachers regularly review data to determine how students are 
mastering the common core standards.  Teachers provide small 
group intervention to students who are in need of assistance.  

Support the principal by attending collaborative sessions 
while teachers are review current data.  Support the staff in 
determining students strengths and weaknesses and suggest 
systems that will address the students’ needs. 

The school has identified one, two, or (at most) three major 
research-based instructional practices that they are committed 
to improving.   

Chollas Mead is dedicated to providing a common viable 
curriculum through met-cognition writing strategies, modeled 
writing, and partner talk.  

Support principal by joining her in classroom visitations to 
determine the consistency of the common curriculum 
across classrooms and grades. 

All teachers have received job-embedded professional 
development/coaching that provides extensive opportunity to 
learn about the specific instructional practices they are 
committed to improving.   

Professional development focuses are determined by the 
Instructional Leadership Team, based on students needs, teachers 
needs, and principal classroom visits. 

Support the principal by reviewing the staff development 
plan for the year. 

Teachers receive regular feedback on their practice, including 
their areas of strength and weakness related to the specific 
instructional practices ,and the opportunity to ask questions 
and receive support. 

The principal and vice principal visit classrooms daily, and provide 
teachers with feedback both orally and in written form, as well as 
celebrate teacher improvement, and student performance. 

Join the principal and vice principal in their classroom 
visits and discuss the lesson together to determine the rigor 
of the lesson and how it support the CCS 

 
HOW TO WE SUPPORT STUDENTS WHO STRUGGLE (OR ARE READY FOR GREATER CHALLENGE)? 
 

System/Practice Status at Chollas/Mead Principal Coaching Goal 
Systems are in place to address the needs of students who are 
not evidencing adequate progress, even with improved regular 
classroom instruction.  

  

Administrators structure their days so that they spend at least 
two hours a day visiting classrooms, observing instruction, and 
talking with teachers about instructional practices. 

Principal and vice principal visit classrooms daily to determine 
the success of lessons, monitor student progress, and to 
determine how to best support teachers.  Administrators use 
information gathered from classroom visit to determine the 
need for professional development sessions. 

Join the principal and vice principal in their classroom visits 
and discuss the lesson together to determine the rigor of the 
lesson and how it support the CCS 

Multiple systems ensure that parents receive information in a 
timely manner about opportunities, issues, and requirements 
that influence their children’s learning in ELA.  As well, 
systems encourage parents to provide input and feedback on a 
vast array of topics that influence their child’s education. 

Chollas/Mead has participated in the DEEP parent planning  
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APPENDIX B: 
CRLP NOVEMBER TEACHER WORKSHOP FEEDBACK 

 
Did you gain an understanding of the CCSS Foundational Skills and related 
instruction? 

Not at all 2 3 4 Completely TOTAL 

Kindergarten-1st Grade 0 0 1 2 1 4 

2nd Grade-3rd Grade 0 1 5 8 7 21 

       
Was the content of the session presented in a way that demonstrated how ideas 
could be put into practice? 

Not at all 2 3 4 Completely TOTAL 

Kindergarten-1st Grade 0 1 5 8 7 21 

2nd Grade-3rd Grade 0 0 2 8 10 20 

       

Overall, was the workshop worth attending? Not at all 2 3 4 Completely TOTAL 

Kindergarten-1st Grade 0 0 1 1 2 4 

2nd Grade-3rd Grade 0 0 1 6 14 21 

       

What did you like best about the training?       

I liked the modeling of the concepts of print lesson and the alphabetic lesson       

The step-by-step demo of teaching techniques; the clear explanations of the theory       

Watching/participating in a lesson       

Showing us how to use the data spreadsheet       
It validates what I already do and have been doing for the past few years and have 
been told not to 

      

Seeing examples of routines       

Demonstration of lessons       

We learned how to teach the phonics       

The how! Yes!       

The actual routines/activities we can do for word study, routine planning sheets       

We finally got to see how to teach with the things we've learned       

The presenters are very knowledgeable and well organized/tostada salad       
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Demonstrated ideas for implementation of teaching polysyllabic words       

Modeling on how to implement phonics       

We finally got to see the "how"       

Great presentation! The routines       

Direct instruction on how to implement in my class       

A lot of practice between lectures helped me fully understand concepts       
This is doable! Go back and get our skill groups (BPST) set up. Locate and plan 
material for student needs 

      

Everything       
Although it was so chockfull of information in such a short period of time, the ladies 
moved it along nicely and taught the information in a "complete" manner 

      

Hands on lesson planning and sample lessons       

       

What questions do you have that sill need clarification?       
Pass see a modeled concepts of print lesson. Would love to see center activities for 
concepts of print. 

      

More info about the order for teaching phonics awareness skills       

More on the progression of skills       

How do we have time to assess initially, and all the follow-up assessments?       

How does this fit into common core?       

When to change words for routines/how much planning is involved       

We need more reproducible materials like phonics cards       

How does this look with the new common core standards?       

like to figure out how to come together as a school and be on the same page       
time to pull together materials to support teachers and determine the best way to 
implement 

      

Can part of the next times be used for review and share what we're doing, what 
works, what doesn't? 
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How will this training influence your instructional practices?       

It will give me a map for my new word study lesson       
This year we'll incorporate many components from the CRLP training. Next year all 
of them (or almost all). 

      

The training allows me to add to my instruction       

Word study we'll use the levels for word study       

I will start with classroom chart and student groupings       

Student groupings; text selection       

We will start ASAP       

We will start intervention groups       

Routines to try on now! :)       

Explicit phonics instruction will finally take place!       

It helped me design my small group word study       

I will definitely use it during my word study block       

We're going to start deploying next week for intervention time       

Excited about trying out the direct phonics instruction       

This has really changed my perspective on phonics       
I will better meet the reading needs of my readers/learners. Great job, ladies!! 
Especially at this time of the year. :) 

      

By inspiring me to add the learned strategies to already existing practices       

It already has! Will [illegible] to practice and hone long and short vowel work       

I enjoyed today. Great opportunities to learn how raise achievement.       
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APPENDIX C: 
CRLP TEACHER FEEDBACK 

 
Teachers from Horton Elementary and Chollas-Mead Elementary were asked about CRLP training 
workshops during a teacher focus group session on December 2, 2013. Their answers are recorded below. 
 
Question: How has the CRLP training affected your practice? What changes have you seen as a 
result of using it? 
 

HORTON ELEMENTARY 

We started deploying as a grade level to teach kids based on their needs after doing the BPST testing. 
We noticed there were kids who are in the rhyming (level) and I have been working with these kids and I can really see 
that they did not have this before and they are getting it now. 
It is nice to focus time on one specific thing. it is a very focused period of time and we know that (the kids in our deployed 
groups) all need the same thing. 
Instead of just having a broad view of the class, now I know exactly what each child needs. . it has been very informative 
and makes me feel as though I am getting to their needs not just “high” “medium” “low” but getting very specific  
It is nice to deploy because they get to hear from another teacher. 
We need more on the how. to run through a couple of lessons so we can really see it and understand it so when we go 
back, we can teach it. 
It would be great if we could see it working at another school. It was one thing to see adults do this but it would be great to 
see kids’ response and to see how they set it up and how they fit it into their schedule. . it would be nice to see it already 
working 
We spent so much time talking about the why and the what and then we got to the how, which was what we really needed 
and then we just felt like we were not still ready. 
It was really powerful because they packed so much into that little lesson. we just want to make sure we are getting it all 
right. 
We noticed with the kids we worked with 2nd and 3rd graders for little more than a week and then we assessed them and all 
the kids I scored 100% or 90% on their assessments… and I think that that was the feeling of everyone else that what they 
were doing with their kids made a difference in that specific area.  
Maybe we need to see a video of them giving lessons or put them on a website. 
I don’t feel comfortable having someone come and observe me because I’ve only seen it once and it wasn’t even modeled 
really. 
I think we just want a little bit more how so we can fine tune it. I think we see the benefit, we know that there is going to 
be benefit even in the stuff we haven’t done yet. Everyone can’t wait until the comprehension sessions we know there is 
going to be benefit that we can push toward our upper grade teachers but we just need a little bit more how.  

 
CHOLLAS-MEAD ELEMENTARY 

I think we realize in 3rd grade and 4th that a lot of our kids were missing the phonics component and as upper grade 
teachers weren’t trained in that very much so it is a real eye opener now to be able to pull those kids and fill those gaps 
And know what gaps to fill not just they can’t read 
I’ve heard teachers say in just five days I am seeing a difference in doing this with this group of kids 
I think that after the trainings everyone was feeling extremely overwhelmed but there was a need in our own collaboration 
to sit down and walk it through on our own time and have time to get our feet wet and then try it out. I think people are 
starting to feel a lot more comfortable with it now. 
Now it’s become a routine. 
What we notice as a result of our data is that most of our kids in 1 and 2, we found that how are kids assessed was where 
they should be in first and second grade so we found that we could focus on good core instruction versus triage and 
intervention. So let’s focus on what it is they are expected to learn at first and second grade and then if kids aren’t learning 
it have an intervention but let’s not teach to intervention right away. That doesn’t make sense. 
In third grade, we have groups all over the place from cvc, silent e so we have to deploy and we are made group and going 
to start this tomorrow. 
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Yet we are not ignoring the first teaching part of the day but we thought about the intervention based on what story the 
data told us. 
In kinder, I feel like I’m much more in touch with what each students needs now so I feel I can zero in on that.  
Our teachers have been putting together binders of samples (lessons) to keep things going. We know because we have the 
theory behind it what a good scope and sequence would look like but sometimes that time and the materials impacts our 
ability to do it as promptly as we would like to and that becomes overwhelming. 
We decided to put together a binder based on skills –it is definitely taking time for us to develop materials. 
In the beginning, I was still overwhelmed it was a lot. Most of haven’t used or practiced it yet. 
Maybe for the future it would be great to have someone model lessons in the classroom. 
Even though we taught it in summer school, after leaving the training, it was like “wow this is a little overwhelming” I 
think they tried to go through all the different levels of the lessons and that’s why it was overwhelming. But maybe just in 
a grade level classroom with the kids from beginning to end 
If we didn’t have (the literacy resource teachers) to come in and do the sample lessons and write the lessons, I don’t know 
where we would be. 
It wouldn’t have been as smooth and it may have fizzled like I can’t do this, this is too hard.  
We had our last planning day and a lot of our grade levels within their lesson study opted to focus on that piece so they 
took advantage of planning a lesson together, watching someone teach it with follow up (resource teachers) to help out  
But we already have those structures in place so it wasn’t uncommon to do a lesson together and to teach in front of each 
other and to have our resource teachers come in and try it those are already things we do regularly. 
Quite a few teachers had experience over the summer although it is different because over the summer we taught a 
program and now we have to make it our own. 
Our learning around word study and how kids acquire sounds and what sound to acquire next is really exponentially raised 
It is something that has been missing for a long time and teachers have been asking for support in it and I don’t think 
anyone knew how to give them that support. 
One that was just critical was that the presenters were so good. we would have been lost very organized.  
Clear, easy to listen to, humorous, organized, real. 
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APPENDIX D: 
TEACHER FEEDBACK RE: RESULTS FOR FOUNDATIONAL SKILLS 

 
Successes 

 Engagement 
 Finding holes in students’ reading 
 Knowing more specifically what and how to teach phonics 
 Students have progressed 
 Students recognize words and blends 
 Students are learning to decode faster this year 
 We are more focused with greater structure 
 Small group instruction has good results in letter names and sounds 
 Love having strategies for my low kids 
 Most students know letters/sounds. Many know rhyming, blending, first and last sound 
 Students like the blending work (with visuals) 
 It’s exciting to see students moving 
 Able to assess most of our students 
 More expertise on what we teach (how to teach final e, different ways) 

 
Challenges 

 Deployment of students 
 The “how” – we need more modeling 
 It’s a struggle finding good decodable books 
 Time to assess 
 Time for all the necessary prep and teaching 
 Integrating Results with Close Reading 
 Still a couple of students that do know the letters and sounds 
 Time for testing 
 Assessing kids 
 Planning, materials, students at various levels, assessment 
 Time to find and evaluate assessments 
 Time for assessing 
 The planning. Assessing students. 
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APPENDIX E: 
CPC FAMILY ENGAGEMENT TEAMS 

 
The Family Engagement teams have between 9-14 regular members, and are composed of parents, 
teachers, and other community members (principals, counselors, support personnel, interested community 
members). A breakdown of each family engagement team’s composition is below. 
 
CPC Family Engagement Team Composition, by School 
 

 Chollas-Mead 
Elementary 

Johnson 
Elementary 

Horton 
Elementary 

Parents 5 5 4 
Teachers 7 4 4 
Others 2 3 1 

 
CPC has worked with the family engagement teams to draft plans for the work they plan to accomplish 
over the next year. While CPC and the teams will continue to revise these plans over the next months, 
rough drafts of the plans are attached here for Johnson Elementary and for Horton Elementary. 
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: JOHNSON MAGNET Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies:  

Families are informed about Common Core Standards for literacy and understand what their children should know and be able to do to achieve/exceed standards for literacy. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Begin w/grades 4-5 to 
inform parents of common 
core standards 

Continue each month with 
1-3 the pre-K & K 

  Monthly Family Friday   

YouTube: Have activities 
on YouTube so that they 
can be viewed by those 
who could not attend 

   
“Writing across the 
grades” 

“Reading non-fiction” 

October K-5 

February K-5 

Common Core parent info 
night 

Teachers present with “I 
Can” statements on 8.5x11 
paper 

Key standards 

Old work vs. New work 

Teachers 
Parents 

October 24 6:00pm 

Ballard Center 

Snacks 
 

Back to school open 
house / community fair 
@ 4:30 

Teachers welcome parents 
and brief overview of 
common core standards 

Teachers 
Parents 

Sept 25 
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: JOHNSON MAGNET Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies: 

Families know at what levels their children are performing and have a clear process for accessing in-school and out-of-school resources to improve literacy skills. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Academic support classes 
(1-1.5 hrs) 

  
2 hr span for each grade 
level 

“Keys to Reading” 

“Help Your Child Improve 
in Reading” P2 

“Reading to Learn” P3 

September K-3 

September PK-5 

November K-5 
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: JOHNSON MAGNET Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies: 

Families are actively engaged in supporting their children’s literacy development through participation in school literacy activities and home learning activities.  

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Pajama read-in 

Musical storytelling 
 

African American 
storyteller 

Music storyteller 
 2 child care providers  
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One-Year Partnership Plan 
 

School: JOHNSON MAGNET Year of Plan: 2013-2014 

PARTNERSHIP GOAL: To improve our partnerships with families and our school community to support student learning. 

Major Strategies:  

We will assess how welcoming our school is and take necessary steps to make our school more family and community friendly. 

We will use the Outreach Plan to brainstorm and implement ways to increase family participation in partnership activities. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Muffin w/ mom 

Doughnuts w/ dad 

Movie night 
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: Horton Elementary School Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies:  

Families are informed about Common Core Standards for literacy and understand what their children should know and be able to do to achieve/exceed standards for literacy. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Back-to-school night 
9/24/13 

Initial exposure to CCSS 

Video & brochure 
Principal/Teachers Parents, families, PreK-5   

Raising a Reader (RAR) 

Sept 12 &13 

 

K-reading strategies 

Oct. 14 

Orientation for RAR 
program 

K-teacher 

 

Bea Fernandez 

K-parents 
District parent 
involvement, book bags 

 

Oct. 25th Family Fridays 
Shared reading strategies 

Read aloud to your child 
Teachers Parents 

Shared reading lesson 
demo 
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: Horton Elementary School Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies: 

Families know at what levels their children are performing and have a clear process for accessing in-school and out-of-school resources to improve literacy skills. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Families for Literacy 

Pre-K 
Improve literacy Teacher 0-5 student / Families   

Student-led conferences 
p. 101 

December Family Fridays 

Understanding reading 
proficiency level 

Teacher 

Facilitates 
K-5   

Parent and RC conference 
Understanding reading 
proficiency level 

Teacher K-5   
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One-Year Partnership Plan—TO IMPROVE K-3 LITERACY 
 

School: Horton Elementary School Year of Plan: 2013-2014 

Academic Goal: Work in partnership with families to increase student academic growth in literacy.  

Major Strategies: 

Families are actively engaged in supporting their children’s literacy development through participation in school literacy activities and home learning activities.  

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

Tips for parents at Family 
Friday - October 

     

Home learning kits: 
 Reading 
 Math 

 

Take home resources for 
student use 

Teachers/students Students/parents 
 Math 
 Recycled books 
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One-Year Partnership Plan 
 

School: Horton Elementary School Year of Plan: 2013-2014 

PARTNERSHIP GOAL: To improve our partnerships with families and our school community to support student learning. 

Major Strategies:  

We will assess how welcoming our school is and take necessary steps to make our school more family and community friendly. 

We will use the Outreach Plan to brainstorm and implement ways to increase family participation in partnership activities. 

SUPPORTING 
ACTIVITIES 

EXPECTED 
OUTCOMES 

PERSONS 
RESPONSIBLE 

TARGET AUDIENCE 
AND TIMELINE 

RESOURCES FOR 
IMPLEMENTATION 

MEASURE OF 
SUCCESS 

UPforEd      

Get to know 

Back-to-school 
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APPENDIX F: 
CPC COMMON CORE FAMILY EVENT FEEDBACK 

 
Grade of student English Spanish Total 

Kindergarten 6 0 6 

1st Grade 7 2 9 

2nd Grade 5 2 7 

3rd Grade 5 4 9 

4th Grade 3 0 3 

5th Grade 8 2 10 

No answer 3 1 4 

TOTAL 37 11 48 

    

I was greeted and felt welcomed English Spanish Total 

Strongly Agree 24 5 29 

Agree 2 1 3 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    

Information was presented in ways I could easily understand English Spanish Total 

Strongly Agree 25 5 30 

Agree 1 1 2 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    

I was given enough opportunities to ask questions English Spanish Total 

Strongly Agree 25 5 30 

Agree 1 1 2 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    

My questions were answered in a way I could understand English Spanish Total 

Strongly Agree 23 5 28 

Agree 3 1 4 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 
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I now know the ways in which my child's school work and homework will 
change as a result of the Common Core Standards 

English Spanish Total 

Strongly Agree 21 5 26 

Agree 5 1 6 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    
I have received specific ideas about how I can support my child's learning
at home 

English Spanish Total 

Strongly Agree 23 5 28 

Agree 3 1 4 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    
I received specific information about resources in the community that I can 
use to help me support my child's learning 

English Spanish Total 

Strongly Agree 25 5 30 

Agree 1 1 2 

Disagree 0 0 0 

Strongly Disagree 0 0 0 

TOTAL 26 6 32 

    

The event was useful English   

Strongly Agree 25   

Agree 1   

Disagree 0   

Strongly Disagree 0   

TOTAL 26   

    

One thing I will do differently as a result of tonight is... (examples)    

Pay more attention to my kids because I think they are going to need more    

Bring a friend    

Teach my child with open questions, critical thinking    

Maybe make it a little shorter    

Collaborative and table seating made it easier to talk to other parents, great job!    

Read more about Core and implement it    
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